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Introduction
ICSEI as an organisation has always been committed to the development
of knowledge generation and sharing across policy, practice and research. This
remains pivotal in the work of ICSEI and was at the fore of all activity at the 33rd
International Congress for School Effectiveness and Improvement which took place
in Morocco in January this year with the theme of ‘Education, Youth
Empowerment, and Sustainable Development: Collaboration between the Global
North and South to Improve Education Quality’.

This theme underpins our special issue of the ICSEI Newsletter, ‘Education in
Morocco’. This issue aims to share an overview of the work shared at ICSEI
2020, add to our community’s understanding of education in Morocco, the lessons
we can learn from this context about education policy, practice and research, and
what this might mean for the future of education and schooling systems, as well as
collaboration within and across the ICSEI community.

This special newsletter includes overviews compiled by Paul Campbell on behalf of
the Communication and Knowledge Sharing Standing Committee which explore:

Contemporary research projects in the Moroccan
context
Current policy agendas, mechanisms and areas of
focus across the system
Historical development of education in Morocco
and what this means for the future
Key organizations in Morocco and their role in
supporting education

We hope you enjoy this special country focus on
education in Morocco.
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ICSEI 2020

Thank you to Ibrahim Alhouti (@ib_alhouti) for
his incredible video capture of ICSEI 2020. See
the full video here
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CONTEMPORARY RESEARCH PROJECTS IN THE
MOROCCAN CONTEXT
Connecting with the themes of ICSEI 2020, with a particular focus on youth
empowerment and sustainable development, much contemporary research in the
Moroccan context has focused on inequality in attainment and the role of teacher
capacity and leadership in order to address this.

Recent work by Ali Ait Si Mhamed and Kouider Mokhtari (2020), shared at ICSEI
2020, argues for improving literacy achievement in order to increase economic
productivity and improve the quality of life in Morocco. Recent data highlights how
Morocco ranks amongst the lowest in terms of reading attainment in national and
international assessments (Feuer, 2012; NCES, 2011; Moroccan Higher Education
Council, 2016; UNICEF, 2014). Low attainment in literacy was found to be correlated
with economic disadvantage and ethnic and linguistic diversity.

At ICSEI 2020, Mhamed and Mokhtari (2020) highlighted how focusing on improving
attainment and achievement in literacy can have a positive impact on post-education
income, a greater sense of wellbeing, and cumulative positive effects for society more
generally. They went on to argue that lessons can be learned from research, policy and
practice globally on resource allocation and educator preparation to aid the
improvement in literacy attainment in Morocco. One recent development in the
Moroccan context they shared that supports this was the introduction of a five-year
educator preparation programme. This new programme introduced by the Moroccan
government in 2018 consists of a three year undergraduate degree in teaching, followed
by a year of pedagogical training at a regional teacher training institution, culminating
in a year of practice base training in selected schools. There are high hopes for how this
new programme can develop teacher capacity, and have a positive influence on the work
of schools across Morocco, particularly in relation to raising attainment.
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Along with educator preparation programmes, the importance of leadership as a
key foundation for the development and improvement of learning, teaching and
attainment

across

education

systems

was

argued.

The

role

of

leadership

is

something widely documented as being a lynchpin to the successful improvement
of schools and systems. In 2015, the National Council for Education, Training and
Scientific Research released Morocco’s Strategic Vision for Reform (2015-2030)
(SVR) which introduced important changes to how leadership is practiced in
schools. The SVR 2030 (2015, p. 80) devoted a whole chapter to explaining how
effective

leadership

and

change

management

is

crucial

to

the

success

of

educational reform. This is something that has been explored by Samira Idelcadi
(2019)

in

the

publication

‘Education

in

Morocco:

Aspects

and

Prospects’

(Bentahar & Melouk, 2019).d a little bit of body text

Focusing on the large English Language Teaching (ELT) context in Morocco,
Idelcadi notes the many opportunities across education contexts in Morocco for the
development of teacher leadership, but how it remains an under appreciated area.
While Moroccan ELT teachers exercise leadership in a range of ways, particularly
through mentoring and coaching, school management councils, and extra-curricular
activity, they remain under appreciated across the system. The opportunities
themselves can be manifested either through policy mandate or through self-initiated
projects. While the emergence of these forms of leadership are and will continue to
make positive contributions to school improvement across Morocco, Idelcadi (2019)
argues for the need to recognize this form of leadership to ensure a sustained positive
impact on school improvement.

With the combination of setting
ambitious aims for improvement across
the system, collecting and analyzing data
on learning and practice, and developing
innovative approaches to teaching,
learning and leadership across the
system, it will be exciting to see how the
Moroccan system grows and strengthens
in the years to come.
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Find out more
To find out more about contemporary research in the Moroccan context,
particularly in relation to teacher preparation and career long education, look out
for two upcoming monographs: one on how investing in educator preparation can
boost literacy achievement, increase economic productivity, and improve the
quality of life in Morocco, and another on how teacher learning communities are
enhancing teachers’ continuing professional development in schools across
Morocco. Please also have a look at ‘Education in Morocco: Aspects and Prospects’
(2019) (reference below). Also have a look at the Tweets from ICSEI 2020 by
following the hashtag #ICSEI2020.

Thanks
Thank you to Ali Ait Si Mhamed, Associate Professor, Nazarbayev University
Graduate School of Education, and Kouider Mokhtari Director K-16 Literacy
Center, The University of Texas at Tylor, College of Education and Psychology, for
their contributions to this piece. Thank you also to the Moroccan Center for Civic
Education and their publication ‘Education in Morocco: Aspects and Prospects’
which contributed to this special newsletter.
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CURRENT POLICY AGENDAS, MECHANISMS AND
AREAS OF FOCUS ACROSS THE MOROCCAN SYSTEM
At ICSEI 2020 we were delighted to be joined by Dr. Saaid Amzazi, the Minister of
National Education, Vocational Training, Higher Education and Scientific Research.
In his speech, the Minister shared a message from His Majesty Mohammed VI, King
of Morocco under who’s patronage the conference was hosted. A key message from
this was how ‘Education should allow young people to develop their personality,
advance their independence, improve their qualifications, and achieve self
fulfilment.’ This remains a challenge in many education systems, including Morocco.

Achieving self-fulfillment and advancing independence are particularly challenging
in a range of contexts, hence why ICSEI 2020’s theme was focusing on ‘Education,
Youth Empowerment, and Sustainable Development: Collaboration between the
Global North and South to Improve Education Quality’. The connected six crosscutting themes were designed to help unpack the interrelations of quality education,
youth empowerment, and sustainable development through the lenses of: effective
early childhood education; teacher capacity; values education, school leadership,
and school governance. These themes have important application in the Moroccan
context.
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At ICSEI 2020, and in ‘Education in Morocco: Aspects and Prospects’, Mohammed
Elmeski (2019) shared how a key area of focus in the policy space in Morocco’s
education system is around the role of school leaders. Elmeski (2019) explored the
important and changing role of school leaders in confronting marginalization and the
implications this has for leading change in schools. The role of school leaders is and
has been evolving in Morocco. Moving from policy implementers to leaders with
broader margins for maneuver has meant that their leadership and decision making
can better reflect the complex needs of the communities they serve. However, the
bureaucratic and place-based challenges that confront school leaders can often
constrain the scope of their actions and decision making. Understanding this, and
ensuring this influences both policy agendas, and their associated mechanisms will be
key to the development of leadership and learning in Morocco. Elmeski (2019)
concluded by arguing that consideration of the physical, socio-political, emotional, and
spiritual realties of leading in urban schools serving marginalized communities is
central to leading for empowerment, effectiveness and improvement.
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Find out more
To find out more about contemporary policy development in Morocco, look out
for two upcoming monographs: one on how investing in educator preparation
can boost literacy achievement, increase economic productivity, and improve
the quality of life in Morocco, and another on how teacher learning
communities are enhancing teachers’ continuing professional development in
schools across Morocco. Please also have a look at ‘Education in Morocco:
Aspects and Prospects’ (2019) (reference below). Also have a look at the Tweets
from ICSEI 2020 by following the hashtag #ICSEI2020.

Thanks
Thank you to Mohammed Elmeski from the American Institute for
Research for his contribution to this piece. Thank you also to the Moroccan
Center for Civic Education and their publication ‘Education in Morocco:
Aspects and Prospects’ which contributed to this special newsletter.

References
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HISTORICAL DEVELOPMENT OF EDUCATION IN
MOROCCO AND WHAT THIS MEANS FOR THE FUTURE

The pursuit of quality education, youth empowerment, and sustainable
development is both laudable, but challenging in any context. Morocco’s historical
and socio-political context makes educational change for effectiveness and
improvement, both interesting and challenging. At ICSEI 2020 and through the
work of Adil Bentahar (2019) we learned about how Morocco’s status as a
developing country, and the reforms that have characterized the past sixty-two
years since independence from French colonial rule illustrate well both the success
and areas that remain a challenge for education in Morocco. Bentahar argued that
there is still a great deal to be done, particularly in relation to publicly funded
education.

The Moroccan Constitution guarantees education for every child as a right that
the family and State need to ensure they have access to (Kingdom of Morocco,
2013). As such, children go to school from age six until the age of fifteen.
Considering the political and linguistic history of Morocco, public education
offers French as a foreign language starting in second grade and English is
taught from the beginning of ninth grade. Although both France and Spain
colonized Morocco, the impact of French culture and language remains the most
significant. Prior to this colonization, Islamic education was the norm. The
Koranic Schools were perceived to be inefficient in the development of pedagogy,
as well as grammar and arithmetic. A such, they were deemed unsuitable and
unable to meet the expectations of modern education (Boum, 2008). During the
colonial period, France used education to achieve their political goals. Education
offerings were split into categories for different societal groups, one category
targeting the upper class who were proponents of the regime, a second targeting
the uneducated in urbanized areas, and a third targeting the uneducated living in
remote and rural areas. Ultimately, Bentahar (2019) argued that these categories
were designed to prepare one group, the Moroccan elite, for prestigious positions
as future leaders, a second, for the average urban citizen, to promote
craftsmanship, and the third, for people in remote and rural areas to promote
agricultural work (Hamdaoui, 2013; Kharbouch, 2009).
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However, since, much work has been done in order to modernize and increase
the effectiveness of education and schooling across Morocco. Bentahar (2019) in
his chapter on ‘Evolution of Educational Reforms in Morocco’ outlines how the
creation of the National Moroccan School in 1957, the establishment of a
Ministry of National Education in 1959, 1985’s publication of a strategy
‘Towards a New Education Reform’ and 1994’s new structure of secondary
education all indicated positive steps in the reform process to improve public
education across Morocco. Recently, the National Charter for Education and
Training (NCET) set out a range of new measures including the creation of more
effective teacher-training programmes, intentional language instruction, and a
review of curriculum syllabus. 2009 then saw the creation and implementation of
an Emergency Plan that was put in place to save what was understood to be a
decline and underdevelopment of national public and private schools across the
country. This went alongside the School of Success agenda aimed at promoting
decentralization and regionalization of education, devolving more financial
decision making to schools, and creating school-cased associations or
partnerships to support school improvement (Hamdaoui, 2013).

With the significant and far
reaching reforms Morocco has seen
over recent decades, Bentahar
(2019) argues that there is still
much more to do. The perception
of many in Morocco is that public
education is in decline, both in
quality and access. But Bentahar
(2019) argues that a key priority
has to be ensuring that all public
schools are places where the
development of knowledge, skills
and dispositions is done effectively,
and enables all young people to
achieve success – a goal shared by
the Moroccan government.
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Find out more
To find out more about contemporary policy development in Morocco, look out for
two upcoming monographs: one on how investing in educator preparation can
boost literacy achievement, increase economic productivity, and improve the
quality of life in Morocco, and another on how teacher learning communities are
enhancing teachers’ continuing professional development in schools across
Morocco. Please also have a look at ‘Education in Morocco: Aspects and Prospects’
(2019) (reference below). Also have a look at the Tweets from ICSEI 2020 by
following the hashtag #ICSEI2020.

Thanks
Thank you to Adil Bentahar Assistant
Professor, English Language Institute,
University of Delaware, for his contribution
to this piece. Thank you also to the
Moroccan Center for Civic Education and
their publication ‘Education in Morocco:
Aspects and Prospects’ which contributed
to this special newsletter.
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KEY ORGANIZATIONS IN MOROCCO AND THEIR ROLE
IN SUPPORTING EDUCATION
The role of Non-Governmental Organizations (NGOs) and civil society organisations
(CSOs) in supporting educational effectiveness and improvement around the world
was widely discussed at ICSEI 2020.
Elarbi Imad explored this within the Moroccan context at ICSEI 2020 and in his
chapter ‘The Role of NGOs in the Provision of Citizenship Education in Morocco’
(Imad, 2019) in ‘Education in Morocco: Aspects and Prospects’ (Bentahar &
Melouk, 2019).
Imad highlighted the role of NonGovernmental Organizations (NGOs) in the
provision particularly of citizenship
education (CE) in Morocco. He outlines the
increasing importance of CE in Morocco,
how this is reflected at a policy level, and the
impact this is having in schools and
classrooms.
Discussing CE, Imad uses Patrick et al’s (2003) four-component model of CE
consistent with democratic ideals which include civic knowledge, intellectual skills,
participatory skills, and civic dispositions. Imad (2019) connected this with the social
movement, the ‘Arab Spring’. The call in this movement for democracy, freedom and
human dignity is what stimulated CE becoming a major area of focus in Moroccan
society. The recent National Charter for Education and Training (NCET) introduced
guidelines for CE across Moroccan schools, and the importance of its integration
within the curriculum. While emphasis has been on CE being delivered by schools,
there was an emerging role for NGOs and CSOs to offer CE through formal and
informal methods, complimenting the work done by schools.
As the political, social and legislative context has changed over recent years, Imad
highlights how CSOs are now able to ‘submit petitions, make legislative proposals,
and contribute to shaping public policy’ (Touhtou, 2014, p.10) with a particular
emphasis on CE. As such, through the informal and formal CE offerings of NGOs
and the advocacy and political engagement of CSOs, an increasingly favorable
environment has been developed to support and encourage learning around civic
values, democracy and human rights across Morocco.
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NGOs and CSOs are not the only form of NGOs or CSOs that support
educational effectiveness and improvement in Morocco. In his chapter ‘The
Role of NGOs in the Provision of Citizenship Education in Morocco’ (Yousfi,
2019) in ‘Education in Morocco: Aspects and Prospects’ (Bentahar & Melouk,
2019), Abdellah Yousfi shared an example of the Moroccan Association of
Teachers of English (MATE) as an organization supporting education in
Morocco.

Created in 1979, MATE’s establishment was initially prompted by the working
conditions of teachers of English. It now serves to empower English language
teachers and learners across Morocco and beyond, particularly through
conferences, training and professional development around pedagogy and
curriculum. MATE connects with the global English language teaching (ELT)
community through publications, social media, and projects that include
language and cultural enrichments for students and teachers. To find out more
about MATE, visit http://mate.ma/.

Find out more
To find out more about key
organizations in Morocco and
their role in supporting
education, have a look at
‘Education in Morocco: Aspects
and Prospects’ (2019) (reference
below). Also have a look at the
Tweets from ICSEI 2020 by
following the
hashtag #ICSEI2020.

Thanks
Thank you to Elarbi Imad President of the Moroccan Center for Civic Education
and Teacher Trainer, Morocco, and Abdellah Yousfi, President of the Moroccan
Association of Teachers of English (MATE) for their contribution to this piece.
Thank you also to the Moroccan Center for Civic Education and their publication
‘Education in Morocco: Aspects and Prospects’ which contributed to this special
newsletter.
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#ICSEI2020 ALIVE ON TWITTER!
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